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The mission of our school system is to inspire all students to think, to learn, to achieve, and to care.
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Executive Summary

During the spring and summer of 2011, representatives of the educational communities from the Tri-Town area came together to discuss the educational literacy of young children in the towns of Marion, Mattapoisett and Rochester.  The Marion, Mattapoisett and Rochester School Districts are three separate school districts under the umbrella of Superintendency Union #55.  Each of these towns, an independent district, adheres to individual curriculum plans.  The purpose of this plan is to establish common benchmarks that will be monitored in anticipation of students coming together in the grade seven. This team reviewed current research, and discussed practices in the local schools including instructional and transitional practices for children between the ages of preschool and grade three. We then formulated this literacy action plan that will be enacted during the 2011-2012 school year. 

This document describes the components of the district literacy action plan, as prepared by Jennifer Aguiar (Grade One – Center School), Jamie Alves (Grade Three – Memorial School), Holly Ashley (Teacher of Reading – Memorial School), Debora Bacchiocchi (Grade K – Memorial School), Karen Banno (Special Education – Memorial), Eileen Brooks (Teacher of Reading – Center School), Beverly Ciaburri (Grade 1 – Memorial School), Erin Custadio (Grade K – Center School), Kathy Dunham (Grade One – Sippican School), Elise Frangos (Director of Curriculum and Instruction), Teresa Hamm (Director of Student Services), Barbara Moody (Integrated Preschool Teacher), Stacey Riquinha (Grade K – Sippican School), Evelyn Rivet (Principal – Sippican School), Sandi Sollauer (Grade Two Memorial School), Barbara Tully (Tri-Town Preschool Early Childhood Program), and Amy Wiggin (Teacher of Reading – Sippican School). Linda Burke (Mattapoisett Public Library) and Nichole Rich (Early Childhood Coordinator are thanked for their initial interest. There are eight components to this plan:

Section 1: Connection Between the District Literacy Action Plan and Other District Improvement Plans

Section 2: Why a District Literacy Plan is Needed in Our District

Section 3: Literacy Vision Statement

Section 4: District Literacy Improvement Goals

Section 5: Action Plan Maps

Section 6: Plan for Assessing and Reporting District Progress

Section 7: District Expectations and Supports for Schools

Section 8: District Literacy Team Membership, Development Process, and Plan for Monitoring Implementation

Section 1: Connection Between the District Literacy Action Plan and Other District Improvement Plans

The Old Rochester Regional School District Literacy Action Plan is directly connected to the District Strategic Goals identified below:

District Strategic Goal #1 “All students will be actively engaged in their learning” 

· By establishing a district-wide screening process, this plan assists the district’s plan to recognize curriculum to align core concepts with common standards-based assessments.

· Data generated will inform training and professional development to meet the needs and learning styles of all students.

· By coming together, teacher expertise will surface and best practices will be shared to develop instructional strategies to engage students as active participants in learning activities that ensure their success in meeting common local and state standards-based assessments.

· We will extend literacy learning to after school hours for enrichment intervention opportunities for students to continue engaging in activities that ensure success in meeting common standards.

· Action research will be catalyzed.

District Strategic Goal #2  “All Tri-Town schools will have opportunities via activities and expand curricular offerings to develop increased global awareness”

· Implementation of the screening process in this plan will provide information on how effective our instruction is on global awareness. Students will understand that they are global citizens through their exploration of various literary texts across the curriculum.

District Strategic Goal #3 “All Tri-Town schools will provide resources necessary to ensure currency of technology”

· All classroom teachers will utilize technology (including ENO boards, ELMOs, Internet, etc.) to increase literacy achievement in students as well as utilize it for literacy assignments and projects.

· All classroom teachers will be using the VPORT for DIBELS assessments, Powerschool for report cards and attendance, and will utilize webinars and other virtual opportunities for professional development.

District Strategic Goal #4  “All Tri-Town schools will have activities and curricula in place so that all students have opportunity to develop responsible social skills and citizenship.”

When students develop speaking and listening skills they are better able to process differences and demonstrate the social skills of “CARES” – Cooperation, Assertion, Responsibility, Empathy and Self-Control.

Section 2: Why a District Literacy Plan is Needed in Our District

A focus on literacy improvement is needed in order to inform what works and/or does not work to enhance literacy acquisition for children, and how we re-shape our literacy teaching in the short and long term.

While our past practice has been to look at screening results as individual teachers and schools, we are moving toward collecting this data in a central database for review by district administrators and all stakeholders across schools.  Through a systematic method of data reporting we will be able to examine student growth or static growth, plan interventions, learn about new teaching techniques and strategies and work collaboratively as teams across schools to embolden student achievement.  We will be able to consolidate practice and calibrate our vision for literacy: reading, writing, speaking and listening.

This will facilitate incorporating our alignment with Common Core Standards so we meet state strictures and demands for all children to be proficient in reading, writing, speaking and listening by the end of grade three.

Furthermore, this initiative fosters consolidation, unification and consistency of curricula across the three separate elementary schools to effectively prepare our children to converge on our junior high school in grade seven with the requisite literacy skills they need to master 21st century curriculum as describe in the Common Core of Standards.

Comparative Data and Action Plan

Sippican School
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On MCAS examinations taken during the spring of 2010, there were no grade three children performing in the warning category, 12% were needs improvement, 64% proficient, and 24% advanced. With the exception of one item, all questions were above the state average. Challenges in ELA achievement have surfaced in the upper elementary grades.

A continuing challenge at the Sippican School is to move more children into the proficient and advanced categories. As a school, we will need to continue to look at the increased use of non-fiction in the teaching of reading.

These challenges will continue to be addressed through the RTI process, through cross school curriculum articulation, through examination of writing common assessments which are described in this document, and through greater alignment and text acquisition that coheres with the common core of standards.   Other ways to implement intervention will be looked at through increased “FLEX” time, and by ensuring children have clear expectations for reading during the summer so that loss does not take place.

Sippican elementary performed 14% above the state on "Open Response Questions" (writing) as seen in the 2011 grade three MCAS exam. On Short Answer Questions, they performed 9 percentage points higher than the state. As the new expectations for writing in portfolio assessment are implemented this year, it is our hope that increased achievement in writing will continue to grow and that parents will understand grade level expectations for writing through our new common language for writing.

Additional focus on the shift to non-fiction will be a direction as children continue to gain experience in "on-demand" tasks and artifacts are held in a classroom portfolio for parent conferencing and progress monitoring.

Center School
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Comparatively, the Center school writing data indicates that on Open Response Questions, children perform 9 percentage points above the state on Open Response Questions. On Short Answer Questions they perform 5 percentage points over the state. This may indicate that more time needs to be spent on "writing on demand" tasks in the earlier grades, such as

Kindergarten, grade 1, and 2 as well as in grade 3 to not only maintain our performance, but also embolden achievement in writing as more emphasis on writing about non-fiction takes place in future assessments.

Memorial School
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At the Rochester Memorial School, writing achievement in Open Response Questions is three percentage points below the state as seen in the 2011 Grade 3 MCAS examination. On Short Answer Questions, Rochester children performed one percentage point among the state. This fall, a new in class writing portfolio will be enacted in grades K-3 as well as through grade 6 and a focus on writing and frequent writing assessment will renew focus on this skill.

A portfolio for each child will be held in each classroom and professional development for all staff will focus on adopting the new 6 traits language. Parent outreach and communication about how families can embolden their children's writing will take place as will goal setting among teachers to ensure achievement improves.

This year we will examine writing common assessments per grade level at specific intervals across the year. These grade level meetings will combine teachers in all grades across schools so that best practices are amassed. ELA data indicate that additional challenges at Rochester are presented by Grade 3 MCAS data. Comprehension of the specific topics of theme, fiction and drama are particular areas where strategic teaching is needed. An Anthology Reading Series will be piloted to determine the utility in filling gaps in student performance.

Professional development for Rochester teachers will focus on comprehension, phonemic awareness and writing across the curriculum as well as writing on demand. Progress monitoring for all children through use of an in-class writing portfolio will be enacted this fall.

As the new school year unfolds, Rochester is on its third year of warning status as prescribed by NCLB. In the third grade achievement as measured on the Massachusetts Comprehensive Assessment examination demonstrated that-

These gaps will in part be addressed by the changes documented in this literacy plan as well as curricular and scheduling changes. 

	School
	Sippican
	Rochester Memorial
	Center School
	State Grade 3

	Open Response
	72%
	55%
	67%
	58%

	Short Answer
	78%
	68%
	72%
	67%


Writing Achievement Grade 3 (Source MADESE, 2011 MCAS)

Section 3: Literacy Vision Statement

The Old Rochester Regional School District Literacy Vision Statement:

By the end of third grade, every child will be proficient in reading, writing, listening, and speaking as evidenced by state and district assessment.

Section 4: District Literacy Improvement Goals

In The Old Rochester Regional School District all children will be proficient in reading, writing, speaking, and listening.

Reading

All students will reach DRA Level 38 and DIBELs ORF of 110 by the end of Grade 3.  

Therefore, by the end of kindergarten, children should reach DIBELs LNF of 40, LSF of 40.

By the end of grade one, children should reach DRA Level 18 and DIBELs ORF of 47.

By the end of grade two, children should reach DRA Level 28 and DIBELs ORF of 87.

Writing 

The ORR Districts will share the responsibility to ensure that all students will meet the rigorous writing standards presented at each grade level, based on a 4-point rubric and produce the specific student work samples as described in the district portfolio expectations. Students will demonstrate a 3 or 4 on all of the 6 traits of writing: ideas and content, organization, voice, sentence fluency, conventions, and word choice by the end of grade 3.  

Speaking and listening

The ORR Districts have developed rubrics for grades K through 3 (see appendix), which all students will attain. 

Reporting to Parents/Guardians

The district will be revising the report cards to align with these goals. 

Transitional and Social 

The social and emotional curriculum is essential to student success in all academic areas. Each of the elementary schools adheres to the Responsive Classroom Curriculum in developing these critical skills.  The evidence of success for this goal will be multi-faceted.  This training is required of all teachers in grades PK through grade 6.  Classroom observations and teacher evaluation of implementation of the Responsive Classroom model will be used to evaluate the model.  Anecdotal case review, and whole school examination of reporting, as well as reviewing patterns of behavior will also assist Principals and Supervisors in measuring the achievement and full or partial adoption of Responsive Classroom tenets.  Evidence of Responsive Classroom will figure into classroom observation reports.

Section 5: Action Plan Maps

	Goal Action Map 1

	Goal 
Statement 
	We will establish a Kindergarten Enrollment Protocol for the purpose of informing placement, providing a connection between the school and the parents, promoting comfort of incoming students as well as providing kindergarten teachers with important information on skills and abilities earlier in the school year.

	
	Action Step 1
	Action Step 2

	( Action Step 
	Kindergarten teachers will meet to score writing samples and discuss a Kindergarten Enrollment Protocol
	Create a written document outlining a Kindergarten Enrollment Protocol.



	1. Timeline
	 Mid-September
	Created and approved by January 1.

	2. Lead Person(s)
	Deb Bacchiocchi, Stacey Riquinha, Erin Custadio, Barbara Tully, Barbara Moody
	Deb Bacchiocchi, Stacey Riquinha, Erin Custadio, Barbara Tully, Barbara Moody

	3. Resources Needed
	Collection of examples of Kindergarten Enrollment Protocols sent to Stacey Riquinha
	Professional Development Time

	4. Specifics of Implementation
	*Principal support must be gained

*Logistics ironed out

*Communication with families
	*Fall 2011



	5. Measure of Success
	District-wide agreement regarding how the Enrollment Protocol should be structured.
	Teacher response regarding the Protocol



	6. Check in/review date
	Two weeks after the pilot of the established protocol.
	Two weeks after the pilot of the established protocol.




	Goal Action Map 2

	Goal 
Statement 
	All students will reach at least DRA level 38 and DIBELS ORF scores of 110 WCPM by the end of grade three.

	
	Action Step 1
	Action Step 2
	Action Step 3

	( Action Step 
	Provide instruction in Core Curriculum. Provide resources for teachers for Tier II interventions (http://www.fcrr.org) 
	Screen and progress monitor for struggling readers.


	Provide tiered intervention.



	1. Timeline
	September-June


	September-May 
	September- June

	2. Lead Person(s)
	Grade-Level Teams with collaboration from Kathy Dunham, Jamie Alves, and Jennifer Aguiar.


	Grade-Level Teams with collaboration from Eileen Brooks, Amy Wiggin and Holly Ashley.
	Grade-Level Teams with collaboration from Eileen Brooks, Amy Wiggin and Holly Ashley.

	3. Resources Needed
	Administration, Specialists, Materials related to the Core Curriculum, Literacy Coaching
	Assessment materials, intervention materials, progress monitoring materials, Literacy Coaching


	Intervention materials i.e. Reading Recovery, Title 1, Repeated Reading, Read Naturally, Fundations, Wilson Reading System



	4. Specifics of Implementation
	Teachers provide daily reading instruction on an individual, small group, and whole-group basis for a minimum of 90 minutes total moving toward a goal of 90 minutes of uninterrupted time.
	Student may be referred to BBST/RTI Team

Monitoring and documentation of progress on a weekly basis


	Intervention frequency and type as determined by student need (minimum of six weeks intervention).



	5. Measure of Success
	Number of children meeting Benchmarks at each grade level.


	Assessment documentation
	Documented student growth.



	6. Check in/review date
	October 15, February 15, May 30


	October 15, February 15, May 30


	Following intervention- length to be determined by student need.




	Goal Action Map 3

	Goal 
Statement 
	The ORR District will share the responsibility to ensure that all students will meet the rigorous writing standards presented at each grade level based on a four-point rubric. Students will demonstrate a 3 or 4 on all of the six-traits of writing- Ideas and Content, Organization, Voice, Sentence Fluency, Conventions, Word Choice- by the end of grade three.

	
	Action Step 1
	Action Step 2

	( Action Step 
	Teachers will receive 6-Traits Writing resources 
	Implementation of 6-Traits writing



	1. Timeline
	By September 30
	Varies by grade-level- refer to portfolio expectations document attached

	2. Lead Person(s)
	Building Principals, Director of Curriculum


	Building Principals, Director of Curriculum, District Literacy Team, Grade-Level Teams with collaboration from Heather Sullivan, Judy Proctor and Sandi Sollauer

	3. Resources Needed
	6-Traits kit, on-going professional development, principals, Director of Curriculum
	Six-traits materials available to all classroom teacher and special education teacher, financing for professional development – i.e.: summer 2011 professional development opportunities, continuation of PLC, opportunity to meet

	4. Specifics of Implementation
	Continuation of Professional Learning Communities dedicated professional development time focused on discussion of writing, collection of writing artifacts, and amassing data.
	Determination of grade-level meeting times to review writing samples, writing facilitators appointed, Attend a 6-Traits Writing workshop to gain familiarity with the language and structure of the program, adhere to the writing assessment outlined in the portfolio expectations document, participate in grade-level Professional Learning Community to collaborate about challenges in implementation and to share celebrations

	5. Measure of Success
	Checklist assuring 6-Traits materials has been received.


	All teachers report that they have received or attended some professional development, demonstrate that they are adhering to the expectations of samples for the writing portfolio, show evidence of student growth using classroom portfolio, show familiarity with the language and structure of the program, use of student samples to reflect on instruction

	6. Check in/review date
	September 30


	After each grade-level writing portfolio assessment deadline- *see table


	Goal Action Map 4

	Goal 
Statement 
	We will establish grade level speaking and listening rubrics that are aligned with the Common Core of Standards by the end of third grade that all students will attain.

	
	Action Step 1

	( Action Step 
	Create a rubric for speaking and listening that aligns with the common core standards for each grade pre-K-3



	1. Timeline
	By August 30 

	2. Lead Person(s)
	Barbara Moody, Barbara Tully (pre-K), Deb Bacchiocchi, Stacey Riquinha (K), Bev Ciaburri, Holly Ashley (1), Sandi Sollauer, Erin Custadio (2) Jamie Alves, Karen Banno (3) Implementation: Elise Frangos, Teresa Hamm

	3. Resources Needed
	Common Core Standards, Six Traits Rubric, School Report Card



	4. Specifics of Implementation
	Meet, develop and revise rubric.  Disseminate to Principals and larger group. Be prepared to present to writing teams.



	5. Measure of Success
	Use by teachers, amassing data, development of classroom based Tier II strategies for intervention when children do not display growth.

	6. Check in/review date
	September 30 through May 30, 2012


	Goal Action Map 5

	Goal 
Statement 
	All classroom teachers PreK through 6 will demonstrate consistent usage of the Responsive Classroom model this year.

	
	Action Step 1

	( Action Step 
	Training has been effectively completed.  Classroom teachers will show evidence of the following practices: The First Six Weeks of Responsive Classroom – Morning Meeting, Teacher Language, Hopes and Dreams, and Classroom Rules. 

	1. Timeline
	September 30 – June 2012



	2. Lead Person(s)
	Barbara Moody, Barbara Tully, Deb Bacchiocchi, Stacey Riquinha, Bev Ciaburri, Holly Ashley, Sandi Sollauer, Erin Custadio (2) Jamie Alves, Karen Banno

	3. Resources Needed
	Common Core Standards



	4. Specifics of Implementation
	Meet and develop rubric.  Share with larger group via email, Be prepared to present to writing teams.

	5. Measure of Success
	Completed rubric, use by teachers, amassing data, development of strategies for intervention

	6. Check in/review date
	September 30


Section 6: Plan for Assessing and Reporting District Progress

At the end of the summer of 2011, the Early Literacy Team will present this plan to The Leadership Council (Superintendent, other Central Office Staff, Principals and Assistant Principals). The Leadership will determine method of dissemination to faculty in each building, and to the School Committee. The plan will be sent to Principals and Administrators prior to August 25th for initial reading.

The Early Literacy Team will meet three times during the year (following reading screenings).  The team will consist of the Principal from each building, a reading teacher from each building, a grade level representative from each building (PK-3), a preschool teacher and a community representative.  At these meetings, subsets of the team will collect data monitoring progress toward goals, and will report on this progress at the meetings. 

Reports that include progress toward will be given to the Superintendent to share with school committees throughout the year.

Section 7: District Expectations and Supports for Schools

The Old Rochester, Marion, Mattapoisett and Rochester School Districts have made a substantial investment in professional development related to early childhood literacy, and have committed resources toward effective screening and monitoring of student achievement (DIBELs, DRA, Six Traits, etc.).  Additionally, the Old Rochester, Marion, Mattapoisett and Rochester School Districts have in place, and continue to develop tiered interventions and supports to augment core instruction for struggling students.  Some of these interventions include supplemental reading instruction (Reading Recovery, Title One Services, Wilson Instruction, Project READ instruction, Lindamood-Bell, Lexia, etc.). Additionally, online resources are available to teachers such as the Florida Center for Reading Research.

With this investment comes an expectation of high achievement for students.  This expectation is not realized currently with approximately 25% of students in warning and needs improvement on MCAS.  One of our elementary schools is on its third year of NCLB warning status. 

It is anticipated that with early intervention and closer progress monitoring, more students will move into proficient and advanced categories.  It is also anticipated that fewer children will be identified as having the need of an IEP.

Section 8: District Literacy Team Membership, Development Process, and Plan for Monitoring Implementation

District Literacy Team Membership

	Name
	Title/Role
	School 
(if school based)
	Email

	Jennifer Aguiar 
	Grade One
	Center School
	jaguiar@orr.mec.edu

	Jamie Alves
	Grade Three 
	Memorial School
	jalves@orr.mec.edu

	Holly Ashley
	Teacher of Reading 
	Memorial School
	hashley@orr.mec.edu

	Debora Bacchiocchi 
	Grade Kindergarten
	Memorial School
	dbacchiocci@orr.mec.edu

	Karen Banno
	Special Education 
	Memorial School
	kbanno@orr.mec.edu

	Eileen Brooks 
	Teacher of Reading 
	Center School
	ebrooks@orr.mec.edu

	Beverly Ciaburri 
	Grade One
	Memorial School
	bciaburri@orr.mec.edu

	Erin Custadio 
	Grade Kindergarten
	Center School
	ecustadio@orr.mec.edu

	Kathy Dunham
	Grade One 
	Sippican School
	kdunham@orr.mec.edu

	Elise Frangos

	Director of Curriculum and Instruction
	Old Rochester Regional
	efrangos@orr.mec.edu

	Teresa Hamm 
	Director Student Services
	ORR
	thamm@orr.mec.edu

	Barbara Moody 
	Project GROW
	Sippican School
	bmoody@orr.mec.edu

	Stacey Riquinha 
	Grade Kindergarten
	Sippican School
	sriquinha@orr.mec.edu

	Evelyn Rivet 
	Principal 
	Sippican School
	erivet@orr.mec.edu

	Sandi Sollauer 
	Grade Three 
	Memorial School
	ssollauer@orr.mec.edu

	Barbara Tully 
	Tri-Town Early Childhood Program
	Old Rochester Regional
	btully@orr.mec.edu

	Amy Wiggin 
	Teacher of Reading 
	Sippican School
	awiggin@orr.mec.edu


Appendices

1. Old Rochester, Marion, Mattapoisett and Rochester School Districts Reading Assessment Schedule

2. Old Rochester, Marion, Mattapoisett and Rochester School Districts Writing Assessment Process and Schedule

3. Grades K through 3 Speaking and Listening Rubric

4. Program Components for Literacy Instruction (by School District)

5. Response to Intervention (RTI) Progress monitoring worksheet.

6. DIBELS Benchmarks

7. DRA Benchmarks

8. Early childhood transition process

Old Rochester Regional School District READING ASSESSMENT SCHEDULE, Grades K-3

Revised July 2011

	
	Fall

Deadline:   October 15th
All Students
	Winter

Deadline: February 15th
All Students
	Spring 

Deadline:  May 30th
Only students performing “At Risk” or “Some Risk”
	Notes

	Kindergarten
	DIBELS:  

· Letter Naming Fluency

· Initial Sound Fluency

DIBELS: LSF 40, LNF 40
	DIBELS:

· Letter Naming Fluency
· Initial Sound Fluency
· Phoneme Segmentation Fluency
· Nonsense Word Fluency (optional)
	Dibels:

· Letter Naming Fluency

· Phoneme Segmentation Fluency

· Nonsense Word Fluency

DIBELS: LSF 40, LNF 40
	Provide intervention for students identified – minimum of six week intervention for Tier II

June-Rank Order for RR

	Grade One
	Dibels:

· Letter Naming Fluency
· Phoneme Segmentation Fluency
· Nonsense Word Fluency
DIBELS: ORF 47

DRA: Benchmark - Level 2

           Ceiling - Level 28
	DIBELS:

· Phoneme Segmentation Fluency

· Nonsense Word Fluency

· Oral Reading Fluency
	Dibels:

· Phoneme Segmentation Fluency

· Nonsense Word Fluency

· Oral Reading Fluency

DIBELS: ORF 47

DRA: Benchmark – Level 18

           Ceiling – Level 28
	Provide intervention for students identified in need - minimum of six week intervention for Tier II



	Grade Two
	Dibels:

· Nonsense Word Fluency

· Oral Reading Fluency

DIBELS: ORF 87

DRA: Benchmark – Level 18

           Ceiling – Level 38
	DIBELS:

· Oral Reading Fluency


	Dibels:

· Oral Reading Fluency
· CBM-MAZE

DIBELS: ORF 87

DRA: Benchmark – Level 28

           Ceiling – Level 38
	Provide intervention for students identified in need - minimum of six week intervention for Tier II

	Grade Three
	Dibels:

· Oral Reading Fluency

DIBELS: ORF 110

DRA: Benchmark – Level 28

           Ceiling – Level 44
	DIBELS:

· Oral Reading Fluency


	Dibels: 

· Oral Reading Fluency

DIBELS: ORF 110

DRA: Benchmark – Level 38

           Ceiling – Level 44
	Provide intervention for students identified in need - minimum of six week intervention for Tier II


K-8 ORR 2011-2012 District Writing Portfolio Expectations Scored with 6 Traits Rubrics

	Grade
	Writing 1
	Writing 2
	Writing 3
	Writing 4
	Writing 5
	Notes
	

	K
	Sept. 6-9

(Drawing and writing)
	January 16-20. (Drawing and Writing)
	May 2nd week

(Drawing and Writing)
	
	
	
	September scoring

	1
	August 30, 31, or Sept 1st.Post summer assessment (snapshot) 
	October 24, 25, or 26th.   (Personal narrative, on demand writing about fall)
	Winter 

(Personal narrative, on demand, write about any aspect of Winter)
	May 23,24, or may 25  (Persuasive narrative, select your favorite season and persuade the reader why) 
	
	
	September scoring

	2
	November 16,  (Personal Narrative)
	March 14.  (Opinion piece)
	May 16.  (Personal Narrative)
	
	
	All compositions are writing on demand
	All include pre and post writing pieces

	3
	Sept 12-16 (Personal Narrative)
	Nov. 14-18. (Expository)
	Feb 13-17. (Opinion/reader-response)
	May 7-11

(Fictional Narrative)
	
	All prompts were sent to team members
	

	4
	Sept. 7,8, and 9th
(Personal narrative)
	Nov. 2,3,4.

Social Studies or Science writing
	February 8,9, and 10

(Persuasive, Opinion)
	May 24th, 25th
(Student selects best piece and reflects on why)
	
	
	

	5
	Sept. 6-9

(Informative, explanatory)
	February 6th
(Informative Explanatory)
	June 4th
(Informative explanatory)
	
	All are completed in 2 hours: plan and write, edit and revise/ turn in final.
	All pieces must introduce topic clearly, use at least 3 supporting ideas/details
	Feb. scoring

	6
	Nov. 4

(Narrative, suing sensory details)
	March 9.

(Informational, explain persevering character)
	June 1st
(Informational, compare and contrast)
	
	
	
	March 9 scoring

	7
	Sept. (Informative, explanatory
	October (on demand)
	December (persuasive, on demand)
	February 

(Using research, on demand)
	May

Writing process, compose poem)
	
	

	8
	October

(Creative, narrative)
	December

(Persuasive, on demand)
	January, (Poetry, Process)
	April

(Persuasive, on demand)
	
	
	


· 2011-2012 School Year

K-8 Writing Portfolio Expectations
Introductory Notes: A Focus on Writing

Purposes and Goals
New Expectations:

During the first two weeks of June the Director of Curriculum and Instruction met with grade level teacher teams for the purpose of refreshing the Districts’ 2005 Portfolio Expectations in light of the Common Core of Standards adopted in July 2010. The Common Core underlines the notion that Literacy is shared across all subject areas: mathematics, science, social studies, English, technology, physical education, and in the arts. Soon, even our youngest students will need to express reactions and opinions about their world. Moreover, they will need to cite the opinions of others and the sources they use in research.  Older students will need to formulate arguments based on a synthesis of credible sources.  In view of this, students need to write almost everyday across all content areas. While all writing does not need to be assessed, the new grade level team-based portfolio assessments will inform strategic and intentional teaching to help all students.  Since writing is the essential activity through which children demonstrate their understanding of all subjects and showcase their readiness for advanced work and college readiness, our focus is timely. 
· A Writing Team Across Grade Levels & Schools

· The Focus on writing this spring served as a first step to heighten understanding of writing and ongoing writing assessment as an essential component of teaching and learning.  Prior to the grade level articulation meetings, the Director of Curriculum and Instruction met with a newly formed District Writing Team: Judy Proctor, Karen Banno, Sandi Sollauer and Holly Ashley. The districts are very grateful for the group’s input, and would like to extend thanks to those who have joined the writing team since the meetings took place. Anyone interested in collaboration on the topic of writing and in serving as a grade level writing-literacy representative is welcome to join the group this fall.

· Together with any participating Principal, this writing-literacy team will continuously examine the Districts’ writing data on large-scale assessments; their building-based assessments, and help plan future writing meetings. 

· It was a distinct pleasure for the Director of Curriculum to have a Principal or an Assistant Principal help facilitate each of the initial grade level meetings in the spring of 2011. These  whole grade collaborations launched this initiative. 

· I wish to extend a special thanks to the teachers who shared their classroom writing samples for scoring and those brought their brief, exciting writing lessons to the workshop to share with colleagues at the “teacher of writing buffet”. These teachers shared ideas and practices, which made the meetings rich. We will continue to examine student work in the 2011-2012 school year using protocols.

Portfolio Decision Making:

· During the workshops teachers scored student papers, looked at the Common Core writing exemplar papers, and learned about the research basis for the 6 Traits program. Teachers discussed how to use data for conferencing with students to celebrate their strengths and target a focus area for improvement.
· In our meetings we found that few present teachers had served on the original committee that had devised the original District Portfolio expectations. In the June meetings grade level teams launched proposals for what writing pieces should be in the portfolios and teachers achieved consensus on the forms of writing that would be composed over the course of the year and the dates by which would be completed. Teaching teams will honor the groups’ decisions made during their team meeting and adhere to the completion dates for pieces so that next stages of the writing work happens at specific junctures during the year. These portfolio artifacts are telling slices of the multiple genres of writing students execute in their classes.

· Portfolio Progression:

· Teachers K-6 will insert the work of their student writers each year and their work will be honored by passing the portfolios forward to the next grade level receiving teacher who may use the artifacts to glean valuable data about an individual student or the incoming class’s writing achievement.  Principals in K schools will purchase the portfolio binders to be passed forward so that teachers can view the “data” to see children’s growth in writing from the sending teachers. In the spring of 2012, K-6 portfolios will be conferred to children and families at the Grade 6 graduation ceremony. Every effort will be made to ensure the portfolios do not leave the school system.  Similarly, the Junior High School teachers will collect specific agreed upon student writing artifacts in grades 7 and in 8. The Junior High portfolio displaying the hard work of children and teachers will be awarded to students as they graduate from grade 8.

· Rationale for Artifacts

· Teachers decided on the number and kind of artifacts to be placed in the 2011-2012 writing portfolio. Most agreed that the purpose of the portfolio was not to “showcase” student work as an artist or architect might show work while making a pitch for a job. Instead, a greater purpose was considered. While most teachers already maintain a student portfolio in the classroom as part of a “working portfolio” the new plan is to make clear that parents are welcome to come to see writing artifacts in classroom based portfolios, to conference with their teachers about their child’s writing progress taught through writing process, and through the portfolio, children can see their own growth by comparing their work in September with that produced as the year unfolds. This is one way we will achieve a “growth” portfolio chronicling the growth of students over time and the strategic instructional practices of teachers to embolden children’s writing.

· Teachers concurred that writing needs to happen frequently and across all curricula as writing is the “inking of thinking,” and because writing is the essential output of student reading and cognition. Since students need to write for multiple purposes and for authentic audiences (such as when the Rochester students thanked the Gilbane Construction for their marvelous work), so often, the act of writing and making contact with a real audience gleans authentic assessment through the returned response of an audience.  Students will be intentionally encouraged to think about their audience and the purpose of every writing task on which they embark.

· Thus, one way Writing Portfolio artifacts may be used is for particular grade level teachers to provide an early fall “snapshot” of the strengths and the weaknesses students present as they start the year. Writing pieces also display children’s growth in the craft as they progress in each of the discrete elements of writing over the course of the year.  

· District Portfolio samples will be scored with 6 Traits rubrics so that teachers use a common language with students as they discuss writing.  Finally, the agreed upon samples will be used as an RTI tool to shape “flex time” and intervention. 

· With adoption of the 6 Traits common language, writing can figure into special education conferences, evaluations and team meetings. Children know that their unique writing voice is appreciated as they move from grade to grade.  Portfolio pieces will be scored and reviewed with the whole grade level team at least once in the school year. The numeric assessments generated from some artifacts will provide teachers a basis for comparing the 6 traits of effective writing: Idea Development, Sentence Fluency, Voice, Organization, Conventions, and Word Choice.  

· Each teaching team will reconvene next year to examine student work using a 6 traits rubric and have further discussion about the writing assessments with attention to the standards that were outlined in the June Workshop.  6 Traits Kits and Common Core of Standards documents will arrive at each school in early summer.

New Directions:

· The purpose of this year’s Writing meetings will be for teachers to examine the writing students produced, refine the rubrics by which they were scored, present best practices for the teaching of writing, and share the challenges and successes of using writing data to inform instruction. Grade level teams may want to customize rubrics per each writing form or change the future portfolio expectations in light of their practice. Meeting norms produced by each team this June may be used again. They are provided in the notes here.

· Moreover, we will look at “Anchor” papers representing grade level student work from our schools and continue to discern strategies parents might use to assist their child’s writing. With parents as partners, student achievement will be enhanced. After gathering our own student sample anchor papers and obtaining the permissions, grade level anchors may be collected and posted on the Teaching and Learning section of the ORR District web page to show parents representative student work; further, standards and expectations for age appropriate writing will become clear.

· To support this new direction, the originator the 6 Traits program came from Beaverton Oregon this summer to present two days of professional development for teachers. Mr. Jeff Hicks trained 36 teachers. On November 10, 2011, Mr. Hicks will train additional teachers.

Portfolio Expectations K-8:

· As you read the attached documents, you will see that each grade decided on particular artifacts in view of age appropriate expectations for students and the specific standards and content outlined by the Common Core of the grade they teach. Each grade level team set their calendar for implementation. 

· It is expected that teachers will affirm the work of colleagues in the grades before them and after the grade they teach.  The writing data teachers receive will no doubt enhance teachers’ understanding of their students and facilitate our cross-school understanding of the multiple writing approaches and the creative techniques we use and enjoy.  

· Teachers across our  schools are thanked for linking arms with colleagues at their own school and across the towns to ensure that all students flourish as writers.

· Elise M. Frangos

· Director of Curriculum and Instruction, September 2011

Portfolio Expectations 2011-2012

Writing Curriculum Grades 

Kindergarten

The Kindergarten teachers designed a portfolio to display student growth while recognizing that primary writers pre-write by drawing or talking while older children create detailed webs, sensory chart details or word webs. Here are their assessments:

Assessment 1.  On September 1st or first week of September, draw a picture of yourself and write your name. You can provide details. (Snapshot).

Assessment 2. By the 3rd week of January, compose a personal narrative by drawing a picture and writing about something you like and explain why. Add details

Assessment 3.  By the 2nd week of May, write your 3rd personal narrative. Draw a picture of an important event in your life and tell why it was important. Add more details.

_____________________________________________________

Grade 1

Grade 1 Meeting Norms

1. Listen to all in the room: recognize everyone’s voice

2. Respect all

3. Stay on topic

4. No rank in room

5. We will end on time

Takeaways:

The rubric needs customization for our team (next step)

We need a web presence to help parents and inform them about ways they can help with parents

Grade one will adhere to agreed upon writing dates described so that Team meetings and scoring of student work will take place to uncover best practices and rubric delineation can happen. The portfolio will help the transition to the Common Core of Standards as well as display student strengths and weaknesses in writing and help with the RTI process. By using a data based method, students can be directed to meaningful flex blocks based on their writing needs.

Assessments for the portfolio Grade 1

1. The Post Summer Assessment is a Snapshot. Draw and write about your summer tips. (Students may have difficulty with the early writing here so one teacher uses a post-it to record her translation so she can later figure out what the child meant).

To be administered on August 30th, 31st, or September 1st.

2. The Fall Assessment is a Personal Narrative. This is on-demand writing. It will have a beginning, middle, and an end. Write about your best moment in the fall. It must convey one detail for the IDEAS section of the rubric.

To be administered on October 24th, 25th or 26th.

3. Winter Assessment – Write about any aspect of winter. This is a personal Narrative.   Include at least 2 details for the IDEAS section of the rubric.

4. Spring Assessment is a Persuasive Narrative

It must display a beginning, middle and an end. Include at least 3 details to meet the IDEAS section of the rubric prompt. “Select your favorite season and persuade the reader why it is your favorite.” Prior to this, teachers will use various mentor texts to show what persuasion looks like.

To be administered in May during 23rd, May 24th and May 25th
Grade 2

2nd Grade Meeting Norms:

1. We will offer possible solutions rather than complaints

2. Let’s stay on task and on topic- no sidebars

3. We will respect all opinions

4. We will take flexible breaks for comfort.

5. We will have some flexibility in our departure time pending our work completion.

Topics we will ensure with the portfolio:

RTI, progress monitoring, alignment with the CCS, ensuring that collaborative conversations take place in the future so we can look at student work and share best practices.

Grade 2 Portfolio Assessments

2nd grade Writing Portfolio artifacts are all Writing on Demand or “Cold” pieces.

Students will compose a Personal Narrative with a Pre- and Post writing piece by November 16, 2011

Students will compose Opinion Writing with a Pre and Post writing piece by March 14, 2012

Students will compose a Personal Narrative with a pre and Post writing piece by May 16, 2012

Grade 3

Completion Dates: 


1. Personal Narrative


Sept. 12 - 16 

2. Expository 



Nov. 14 - 18 

3. Opinion/ Reading Response 
Feb. 13 - 17 
4. Fictional Narrative 


May 7 - 11 

Individual prompts will be sent to the Grade 3 team members.

Directions for the Writing Assessments Grade 3

Today we are going to take a writing assessment.  I will give you a prompt that you are to write about.  Each section of the assessment will have a time limit.  After I give you the prompt, I will read it aloud to you.  You will then have 10 minutes to plan your ideas.  Do this plan in the space provided at the top of your paper.  When the 10 minutes are up, you will have 20 minutes to write your response.  Please write for the whole 20 minutes.  I will let you know when your time is almost up so you can wrap it up.  After the 20 minutes of writing time are finished, you will have 5 minutes to revise and edit your work.  You may not ask me to spell words for you but you may use the word wall as well as your spelling dictionary.  Do your best work and stay focused on your job.  

Have students put their spelling dictionaries on their desks.  Make sure each child has two sharpened pencils and an eraser.  Pass out the writing prompt.  Read the prompt aloud to the students, set the timer for 10 minutes.

You may now begin to plan what you are going to write.

Set the timer for 20 minutes.
You may now begin your writing.  Remember; write for the full 20 minutes.  I will let you know when the time is almost up so you can wrap it up.

Set the timer for 5 minutes.
You are now to revise and edit your work.  

Grade 4

4th Grade Writing Meeting Norms

1.  Stay present in the present

2.  Start and end on time

3.  Stick to the agenda

4.  Be respectful of others’ opinions-agree to disagree

4th Grade Writing Portfolio

1.     Personal Narrative- Completed September 7, 8, 9


Prompt: Write about one special experience you had.

Must have clear event sequence, sensory details, dialogue and conclusion

Procedure: 2 hours; 1st hour- plan and write; 2nd hour- edit and revise/final

2.     Opinion Piece- Completed November 2, 3, 4

Prompt: Up to each teacher in areas of Social Studies or Science- 5 paragraphs

Must introduce topic clearly, state an opinion, 3 supporting details using linking words and a conclusion. 

Procedure: 2 hours; 1st hour- plan and write; 2nd hour- edit and revise/final

3.     Personal Narrative/Opinion hybrid- Completed February 8,9,10


Prompt: The best thing about 4th grade…

Must state an opinion, have clear event sequence, sensory details, and strong restatement of opinion.

4.      Student Selected piece with reflection piece- any genre- Completed                  
May 24th, 25th

· Grade 5

5th Grade Writing Meeting Norms

· Respect opinions

· Stay task oriented

· Start and finish on time

· Engage in collaboration time

· No complaining without solutions

· Summarize agreements

· Respect district initiatives

· Live in present, not past

5th Grade Writing Portfolio

1.     Informative/Explanatory - Completed first week of September

Prompt: What is a good thinking environment?  What would a great fifth grade year look like?  What does good/great effort look like for you?  What are the qualities of a fifth grade student?  What does a fifth grade student need to do to be successful?

On Demand – 3 main ideas with 3 supporting details for each

Procedure: 2 hours; 1st hour- plan and write; 2nd hour- edit and revise/final

2.     Informative/Explanatory – Completed week of February 6th.

Prompt:  Imagine you are a water drop.  From the point of view of a water-drop describe how the four stages of the water cycle affects your life.

Must introduce topic clearly, state an opinion, 3 supporting details using linking words and a conclusion. 

Procedure: 2 hours; 1st hour- plan and write; 2nd hour- edit and revise/final

3. Informative/Explanatory – Week of June 4th.

Prompt: Explain what the fifth grader needs to know.  Ensure you have a central idea.

Must have 3 main ideas with 3 supporting details.

5th Grade Essential question:  How do you provide feedback to student writers to advance learning?

Action Steps:  February – come together to score February writing piece.

6th-8th Writing Meeting 

6-8 Writing Team Norms

1. No complaining without offering a solution.

2. Let’s engage in active listening – everyone will be heard.

3. We can agree to disagree; disagreement is not disrespect.

4. Stay on topic – do not stray off.

5. We will depart at 2:10.

6. Cement concrete action plans and summarize.

7. Give a week’s notice on artifacts.

Grade 6 Portfolio Expectations

Writing Portfolio

1. Narrative – Completed by November 4th
· Prompt: Write a spooky story using sensory details.

·  The focus is on narratives with well-structured event sequences and sensory language.

· This is a writing process piece.  All artifacts of the process including the prompt, planning webs and all crafts will be included.

2. Informational writing – Completed by March 9th
· Choose and read a biography

· Prompt:  How did this person persevere to overcome the challenges they faced?

· This is a writing process piece.  All artifacts will be included.

3. Informational writing – Completed by June 1st 

· Prompt: Choose two characters from novels you read in class and compare and contrast.

· This is a writing process piece.  All artifacts will be included.

Action Steps: Sixth grade will plan to meet around March 9th to discuss the novels children read currently in the sixth grade and consider adding a non-fiction text.  We will score the informational piece.

Grade 7 - Writing Portfolio Expectations:

September - Informative/Explanatory piece - on demand

Identify something you have been successful at and explain the steps it took in order to achieve success. 

October - Narrative - CHOOSE ONE

On demand: Write an alternate ending or extension or one of the short stories we have read (either "The Landlady" or "The Tell-Tale Heart")

Process: "Trapped" - write a series of diary/journal entries imagining you and your family are in situation similar to what Anne Frank experienced

December - Persuasive - open response - on demand

Write a TOEEEEEES open response to a piece of literature we are reading

February - Research-based persuasive essay - process

Use the provided research on a topic chosen by the teacher (lowering the driving age, school uniforms, reality TV, lunch choices, school start time, etc) and write a 5-paragraph essay arguing a point, using support from the research provided and citing appropriately.

May - Poetry - process

Write a poem incorporating an understanding of figurative language

Grade 8 – Writing Portfolio Expectations:

October - Creative/Narrative - process

Write a story using the steps of a hero's journey

December - Persuasive - on demand

Write 2 open response answers on topics surrounding "The Absolutely True Diary of a Part-time Indian"

January - Poetry - process

Write a poem incorporating an understanding of figurative language

April - Persuasive - on demand

Write 2 Open response answers on topics surrounding "To Kill a Mockingbird" These will be scored with>>>>

*Informative/Explanatory writing piece to be determined

Action Steps:  Determine when scoring will take place.  Transition meeting with grade 6 teachers to share student writing.

 Name:___________________________________  Speaking and Listening – Preschool              Date:________________________

	Comprehension and Collaboration
	4

Proficient 
	3

In Process
	2

Developing
	1

Emerging

	Participate in collaborative conversations with diverse partners during daily routines and play.

a. Observe and use appropriate ways of interacting in a group (taking turns in talking; listening to peers; waiting until someone is finished; asking questions and waiting for an answer; gaining the floor in appropriate ways).

b. Continue a conversation through multiple exchanges.       
	Initiates and sustains a conversation with questions or comments through at least four exchanges.

Recognizes the topic of conversation and makes topic-relevant responses.

Recognizes invitations to converse versus questions intended to elicit a brief response.

Listens to others and avoids “talking over”.
	Recognizes invitations to converse verses questions intended to elicit a brief response.

Recognizes the topic of the conversation and makes topic relevant responses.

Asks relevant questions.
	Shares and talks daily about own experiences, products, or writing. 

Talks and listens in small groups.  Responds to direct questions.

	Expresses ideas, feelings and needs.  

Talks to self out loud to make plans, guide behavior and actions, or monitor thinking. 

Listens and responds to direct questions.  



	Recall information for short periods of time and retell, act out, or represent (e.g., draw, make constructions from blocks or other materials, or model with clay) information from a text read aloud, presented orally, or presented through other media, such as a recording or video.
	Recounts knowledge gained through observation, experience, or text.

Orients listener by giving some setting information about people, objects and where and when events occurred.

Evaluates or reflects on information.
	Gives a simple narrative recounting two or more events that are not necessarily in chronological order.

Describes information and evaluates or reflects on it.
	Gives a simple narrative (with adult prompting if necessary), recounting two or more events that are not necessarily in chronological order it.
	Describes and/or labels information gained through observation, experience, or text.

	Ask and answer questions in order to seek help, get information, or clarify something that is not understood.
	Seeks or provides information by observing; looking at books; or asking teachers, parents or peers.
	Requests or provides explanations with supporting details.
	Requests or provides simple one sentence explanations of their own or others’ actions, speech or feelings.
	Uses senses to describe physical characteristics of objects, self, and others.

	Presentation of Knowledge and Ideas
	
	
	
	

	Describe personal experiences, tell real or imagined stories.


	Gives a narrative of a personal memory, response to experience or imagined story, orienting the listener, reflecting on information, including quotations, and marking the end of the story.
	Uses four or five word sentences to tell stories that put together more than two events.
	Tells a simple two-event story.
	Talks about events of the here and now.

	Create representations of experiences or stories and explain them to others.


	Uses a variety of materials or media to represent experiences or stories, and uses language to share explanations of products.
	Participates in teacher guided activities to create representations of experiences or stories and explains product.
	Engages in play using talk to enact or extend a story line (for example, taking on roles, using different voices, solving problems).
	Explores a variety of materials for creative representation.



	Speak audibly and express thoughts, feelings, and ideas. 


	Expresses ideas, feelings, and needs speaking clearly enough to be understood in conversations without contextual cues.
	With adult prompting, uses appropriate volume and articulation to express ideas, feelings and needs.
	Expresses ideas, feelings, and needs in response to questions.


	Talks to guide own behavior or thinking.


Name:____________________________________ 
Speaking and Listening –Kindergarten      Date: _____________________________________

	Comprehension and Collaboration
	4 Consistent and Independent
	3 Proficient
	2 Developing
	1 Dependent

	Participate in collaborative conversations with diverse partners about kindergarten topics and texts with peers and adults in small and larger groups. 

Follow agreed-upon rules for discussions (e.g., listening to others and taking turns speaking about the topics and texts under discussion).Continue a conversation through multiple exchanges.
	Student consistently and independently follows agreed-upon rules for discussion, builds on others’ talk in conversations by linking their comments to the remarks of others, and further explains the topics and texts under discussion.
	Student frequently follows agreed-upon rules for discussion, builds on others’ talk in conversations by linking their comments to the remarks of others, and further explains the topics and texts under discussion with occasional assistance.
	Student usually follows agreed-upon rules for discussion, builds on others’ talk in conversations by linking their comments to the remarks of others, and further explains the topics and texts under discussion with teacher direction and support. 
	Student requires consistent teacher direction, support, and assistance to follow agreed-upon rules for discussion, builds on others’ talk in conversations by linking their comments to the remarks of others, and further explains the topics and texts under discussion

	Confirm understanding of a text read aloud or information presented orally or through other media by asking and answering questions about key details and requesting clarification if something is not understood.
	Student consistently and independently confirms understanding of a text read aloud or information presented orally or through other media by asking and answering questions about key details and requesting clarification if something is not understood.
	Student frequently confirms understanding of a text read aloud or information presented orally or through other media by asking and answering questions about key details and requesting clarification if something is not understood.
	Student usually confirms understanding of a text read aloud or information presented orally or through other media by asking and answering questions about key details and requesting clarification if something is not understood with teacher direction and support.
	Student requires consistent teacher direction, support, and assistance to confirm understanding of a text read aloud or information presented orally or through other media by asking and answering questions about key details and requesting clarification if something is not understood.

	Ask and answer questions in order to seek help, get information, or clarify something that is not understood.
	Student consistently and independently asks and answers questions in order to seek help, get information, or clarify something that is not understood.
	Student frequently asks and answers questions in order to seek help, get information, or clarify something that is not understood..
	Student usually asks and answers questions in order to seek help, get information, or clarify something that is not understood with teacher direction and support.
	Student requires consistent teacher direction, support, and assistances to ask and answer questions in order to seek help, get information, or clarify something that is not understood.

	Presentation of Knowledge and Ideas

	Describe familiar people, places, things, and events and, with prompting and support, provide additional detail.


	Student consistently and independently describes familiar people, places, things, and events with prompting and support, and skillfully provides additional details, ideas, and feelings.
	Student frequently describes familiar people, places, things, and events with prompting and support, and provides additional detail.
	Student usually describes familiar people, places, things, and events with prompting and support and provides no additional detail.
	Student requires consistent teacher direction, support, and assistance to describe familiar people, places, things, and events and provides no additional detail.

	Add drawings or other visual displays to descriptions as desired to provide additional detail.
	Student consistently and independently adds drawings or other visual displays to descriptions as desired to provide additional detail.
	Student frequently adds drawings or other visual displays to descriptions as desired to provide additional detail.
	Student usually adds drawings or other visual displays to descriptions as desired to provide additional detail with teacher direction and support.
	Student requires consistent teacher direction, support and assistance to add drawings or other visual displays to descriptions as desired to provide additional detail.

	Speak audibly and express thoughts, feelings, and ideas clearly.
	Student consistently and independently speaks audibly and expresses thoughts, feelings, and ideas clearly.
	Student frequently speaks audibly and expresses thoughts, feelings, and ideas clearly.
	Student usually speaks audibly and expresses thoughts, feelings, and ideas clearly with additional teacher support.
	Student requires consistent teacher direction, support and assistance in speaking audibly and expressing thoughts, feelings, and ideas clearly.


Name:_________________________________________  
Speaking and Listening  - Grade 1             Date:____________________________

	Comprehension and Collaboration
	4 

Consistently

(independently)
	3

Adequately

(with minimal support)
	2

Developing

(with some support)
	1

Emerging

(dependent on support)

	Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in small and larger groups.
	Student consistently follows agreed-upon rules for discussion, builds on others’ talk in conversations by responding to the comments others, and asks for clarification and further explanation as needed about the topics and texts under discussion.
	Student adequately follows agreed-upon rules for discussion, builds on others’ talk in conversations by responding to the comments others, and asks for clarification and further explanation as needed about the topics and texts under discussion.
	Student’s ability to follow agreed-upon rules for discussion, builds on others’ talk in conversations by responding to the comments of others, and asks for clarification and further explanation as needed about the topics and texts under discussion is developing.
	Student’s ability to follow agreed-upon rules for discussion, builds on others’ talk in conversations by responding to the comments of others, and asks for clarification and further explanation as needed about the topics and texts under discussion is developing is emerging.

	Asks or answers questions about key details from a text read aloud or information presented orally or through other media.
	Student consistently asks and answer questions about key details from a text read aloud or information presented orally or through other media.
	Student adequately asks and answer questions about key details from a text read aloud or information presented orally or through other media.
	Student’s ability to ask and answer questions about key details from a text read aloud or information presented orally or through other media is developing.
	Student’s ability to ask and answer questions about key details from a text read aloud or information presented orally or through other media is emerging.

	Ask and answer questions about what a speaker says in order to gather additional information or clarify something that is not understood.
	Student consistently asks and answers questions about what a speaker says in order to gather additional information or to clarify something that is not understood.
	Student adequately asks and answers questions about what a speaker says in order to gather additional information or to clarify something that is not understood.
	Student’s ability to ask and answer questions about what a speaker says in order to gather additional information or to clarify something that is not understood is developing.
	Student’s ability to ask and answer questions about what a speaker says in order to gather additional information or to clarify something that is not understood is emerging.

	Presentation of Knowledge and Ideas

	Describe people places things and events with relevant details expressing ideas and feelings clearly.
	Student consistently describe people places things and events with relevant details expressing ideas and feelings clearly.
	Student adequately describe people places things and events with relevant details expressing ideas and feelings clearly.
	The student’s ability to describe people, places, things and events (with relevant details expressing ideas and feelings clearly) is developing.
	Student’s ability to describe people, places, things and events with relevant details, expressing ideas and feelings clearly, is emerging.

	Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings.
	Student consistently adds drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings.
	Student adequately adds drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings.
	Student’s ability to add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings is developing.
	Student’s ability to add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings is emerging.

	Produce complete sentences when appropriate to task and situation and demonstrate the command of standard English grammar and usage when writing or speaking.


	Student consistently produces complete sentences when appropriate to task and situation and demonstrate the command of standard English grammar and usage when writing or speaking.


	Student adequately produces complete sentences when appropriate to task and situation and demonstrate the command of standard English grammar and usage when writing or speaking.


	Student’s ability to produce complete sentences when appropriate to task and situation and demonstrate the command of standard English grammar and usage when writing or speaking is developing.


	Student’s ability to produce complete sentences when appropriate to task and situation and demonstrate the command of standard English grammar and usage when writing or speaking is emerging.




Name:___________________________________________  
Speaking and Listening – Grade 2           Date:__________________________________

	Comprehension and Collaboration
	4

Consistently

(Independently)
	3

Adequately

(with minimal support)
	2

Developing

(with some support)
	1

Emerging

(dependent on support)

	Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.
	Student consistently follows agreed-upon rules for discussion, builds on others’ talk in conversations by linking their comments to the remarks of others, and asks for clarification and further explanation as needed about the topics and texts under discussion.
	Student adequately follows agreed-upon rules for discussion, builds on others’ talk in conversations by linking their comments to the remarks of others, and asks for clarification and further explanation as needed about the topics and texts under discussion.
	Student’s ability to follow agreed-upon rules for discussion, builds on others’ talk in conversations by linking their comments to the remarks of others, and asks for clarification and further explanation as needed about the topics and texts under discussion is developing.
	Student’s ability to follow agreed-upon rules for discussion, builds on others’ talk in conversations by linking their comments to the remarks of others, and asks for clarification and further explanation as needed about the topics and texts under discussion is emerging.

	Recount or describe key ideas or details from a text read aloud or information presented orally or through other media.
	Student consistently recounts or describes key ideas or details from a text read aloud or information presented orally or through other media.
	Student adequately recounts or describes key ideas or details from a text read aloud or information presented orally or through other media.
	Student’s ability to recount or describe key ideas or details from a text read aloud or information presented orally or through other media is developing.
	Student’s ability to recount or describe key ideas or details from a text read aloud or information presented orally or through other media is emerging.

	Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or deepen understanding of a topic or issue.
	Student consistently asks and answers questions about what a speaker says in order to clarify comprehension, gather additional information, or deepen understanding of a topic or issue.
	Student adequately asks and answers questions about what a speaker says in order to clarify comprehension, gather additional information, or deepen understanding of a topic or issue.
	Student’s ability to ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or deepen understanding of a topic or issue is developing.
	Student’s ability to ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or deepen understanding of a topic or issue is emerging.

	Speaking and Listening Rubric for Grade Two (continued)  Presentation of Knowledge and Ideas

	Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking audibly in coherent sentences.
	Student consistently tells a story or recounts an experience with appropriate facts and relevant, descriptive details, speaking audibly in coherent sentences.
	Student adequately tells a story or recounts an experience with appropriate facts and relevant, descriptive details, speaking audibly in coherent sentences.
	Student’s ability to tell a story or recounts an experience with appropriate facts and relevant, descriptive details, speaking audibly in coherent sentences is developing.
	Student’s ability to tell a story or recounts an experience with appropriate facts and relevant, descriptive details, speaking audibly in coherent sentences is emerging.

	Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, thoughts, and feelings.
	Student consistently creates audio recordings of stories or poems; adds drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, thoughts, and feelings.
	Student adequately creates audio recordings of stories or poems; adds drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, thoughts, and feelings.
	Student’s ability to create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, thoughts, and feelings is developing.
	Student’s ability to create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, thoughts, and feelings is emerging.

	Produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification.
	Student consistently produces complete sentences when appropriate to task and situation in order to provide requested detail or clarification.
	Student adequately produces complete sentences when appropriate to task and situation in order to provide requested detail or clarification.
	Student’s ability to produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification is developing.
	Student’s ability to produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification is emerging.


Name:___________________________________  
Speaking and Listening – Grade 3              Date:________________________

	Comprehension and Collaboration
	4

Consistently (independently)
	3

Adequately

(with minimal support)
	2

Developing

(with some support)
	1

Emerging

(dependent on support)

	Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher- led) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly.
	Student consistently comes to discussions prepared, having read or studied required material; explicitly draws on that preparation and other information known about the topic to explore ideas under discussion, follows agreed-upon rules for discussions, asks questions to check understanding of information presented, stays on topic, links their comments to the remarks of others, and explains their own ideas and understanding in light of the discussion.
	Student adequately comes to discussions prepared, having read or studied required material; explicitly draws on that preparation and other information known about the topic to explore ideas under discussion, follows agreed-upon rules for discussions, asks questions to check understanding of information presented, stays on topic, links their comments to the remarks of others, and explains their own ideas and understanding in light of the discussion.
	Student’s ability to:  come to discussions prepared, have read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion, follow agreed-upon rules for discussions, ask questions to check understanding of information presented, stay on topic, link their comments to the remarks of others, and explain their own ideas and understanding in light of the discussion is developing.
	 Student’s ability to:   come to discussions prepared, have read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion, follow agreed-upon rules for discussions, ask questions to check understanding of information presented, stays on topic, link their comments to the remarks of others, and explain their own ideas and understanding in light of the discussion is emerging.

	Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally.
	Student consistently determines the main ideas and supporting details of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally.
	Student adequately determines the main ideas and supporting details of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally.
	Student’s ability to determine the main ideas and supporting details of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally is developing.
	Student’s ability to determine the main ideas and supporting details of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally is emerging.

	Ask and answer questions about information from a speaker, offering appropriate elaboration and detail.
	Student consistently asks and answers questions about information from a speaker, offering appropriate elaboration and detail.
	Student adequately asks and answers questions about information from a speaker, offering appropriate elaboration and detail.
	Student’s ability to ask and answer questions about information from a speaker, offering appropriate elaboration and detail is developing.
	Student’s ability to ask and answer questions about information from a speaker, offering appropriate elaboration and detail is emerging.

	Presentation of Knowledge and Ideas

	Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive details, speaking clearly at an understandable pace.
	Student consistently reports on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive details, speaking clearly at an understandable pace.
	Student adequately reports on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive details, speaking clearly at an understandable pace.
	Student’s ability to report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive details, speaking clearly at an understandable pace is developing.
	Student’s ability to report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive details, speaking clearly at an understandable pace is emerging.

	Create engaging audio recordings of stories or poems that demonstrate fluid reading at an understandable pace; add visual displays when appropriate to emphasize or enhance certain facts or details.
	Student consistently creates engaging audio recordings of stories or poems that demonstrate fluid reading at an understandable pace; add visual displays when appropriate to emphasize or enhance certain facts or details.
	Student adequately creates engaging audio recordings of stories or poems that demonstrate fluid reading at an understandable pace; add visual displays when appropriate to emphasize or enhance certain facts or details.
	Student’s ability to create engaging audio recordings of stories or poems that demonstrate fluid reading at an understandable pace; add visual displays when appropriate to emphasize or enhance certain facts or details is developing.
	Student’s ability to create engaging audio recordings of stories or poems that demonstrate fluid reading at an understandable pace; add visual displays when appropriate to emphasize or enhance certain facts or details is emerging.

	Speak in complete sentences when appropriate to task and situation in order to provide requested detail or clarification. 
	Student consistently speaks in complete sentences when appropriate to task and situation in order to provide requested detail or clarification. 
	Student adequately speaks in complete sentences when appropriate to task and situation in order to provide requested detail or clarification. 
	Student’s ability to speak in complete sentences when appropriate to task and situation in order to provide requested detail or clarification is developing. 
	Student’s ability to speak in complete sentences when appropriate to task and situation in order to provide requested detail or clarification is emerging. 


	Marion School District – Components of Literacy Instruction



	Component
	What materials do you use to teach?
	How do you assess?
	What kinds of activities or practice can you use to teach this?
	What resources or other materials do I have?

	Concepts of Print
	Guided Reading/Big Books
	Observation Survey, DRA
	
	

	Phonemic Awareness
	Fundations/Guided Reading
	DIBELS
	
	

	Phonics/Spelling
	Fundations
	DIBELS
	
	

	Word Recognition
	Fundations/Guided Reading
	DIBELS/DRA
	
	

	Reading Strategies
	Guided Reading/Making Meaning/Comprehension Toolkit
	DIBELS/DRA
	
	

	Fluency
	Guided Reading/Making Meaning/Comprehension Toolkit
	DIBELS/DRA
	
	

	Comprehension Strategies
	Guided Reading/Making Meaning/Comprehension Toolkit
	DIBELS/DRA
	
	

	Variety of Genres
	Guided Reading/ Making Meaning/Comprehension Toolkit/Cross-curricular instruction
	DRA
	
	

	Writing 
	Lucy Calkins, Empowering Writers/Six Traits
	Six Traits/Agreed upon District writing prompts
	
	

	Vocabulary Development
	all of the above
	DRA
	
	


	Mattapoisett School District – Components of Literacy Instruction



	Concepts of Print
	Scott Foresman Reading Program K-3
	Placement Tests, Weekly Selection Tests, Benchmark Unit Tests, Quick Reads
	Class Discussion, Rereading, Diary/Journal/Report Writing, Flash Cards, Letter/Word Chunk  Manipulatives, 
	Classroom libraries, leveled S.F. libraries, Book Carts, Homemade activity cards for centers

	Phonemic Awareness
	The Scott Foresman Reading Program includes assessments, activities as well as additional resources. 
	Placement Tests, Weekly Selection Tests, Benchmark Unit Tests, Quick Reads
	Computer programs geared to Scott Foresman series, myriad of activities available in the series
	Individual white boards

	Phonics/Spelling
	The Scott Foresman Reading Program includes assessments, activities as well as additional resources. 
	Placement Tests, Weekly Selection Tests, Benchmark Unit Tests, Quick Reads
	Word Walls, Words their Way, 
	Individual white boards

	Word Recognition
	The Scott Foresman Reading Program includes assessments, activities as well as additional resources. 
	Placement Tests, Weekly Selection Tests, Benchmark Unit Tests, Quick Reads
	Sight word flashes on the computer, games 
	Individual white boards

	Reading Strategies
	Scott Foresman Reading Program K-3
	Placement Tests, Weekly Selection Tests, Benchmark Unit Tests, Quick Reads
	Class Discussion, Rereading, Diary/Journal/Report Writing, Flash Cards, Letter/Word Chunk  Manipulatives, 
	Classroom, School, Book Cart Libraries, Homemade Activity Cards for Centers, Professional Books and Magazines, 

	Fluency
	Scott Foresman Reading Program K-3
	Placement Tests, Weekly Selection Tests, Benchmark Unit Tests, Quick Reads
	Class Discussion, Rereading, Diary/Journal/Report Writing, Flash Cards, Letter/Word Chunk  Manipulatives, 
	Classroom, School, Book Cart Libraries, Homemade Activity Cards for Centers, Professional Books and Magazines, 

	Comprehension Strategies
	Scott Foresman Reading Program K-3
	Placement Tests, Weekly Selection Tests, Benchmark Unit Tests, Quick Reads
	Class Discussion, Rereading, Diary/Journal/Report Writing, Flash Cards, Letter/Word Chunking, Manipulatives 
	Classroom, School, Book Cart Libraries, Homemade Activity Cards for Centers, Professional Books and Magazines, 

	Variety of Genres
	Scott-Foreman Reading Program K-3
	Placement Tests, Weekly Selection Tests, Benchmark Unit Tests, Quick Reads
	Class Discussion, Rereading, Diary/Journal/Report Writing, Flash Cards, Letter/Word Chunk Manipulative 
	Classroom, School, Book Cart Libraries, Homemade Activity Cards for Centers, Professional Books and Magazines, 

	Writing 
	Six Traits
	Portfolio Samples
	
	

	Vocabulary Development
	Scott Foreman Reading Program K-3
	Placement Tests, Weekly Selection Tests, Benchmark Unit Tests, Quick Reads
	Class Discussion, Rereading, Diary/Journal/Report Writing, Flash Cards, Letter/Word Chunk Manipulative 
	Classroom, School, Book Cart Libraries, Homemade Activity Cards for Centers, Professional Books and Magazines, 


	Rochester School District – Components of Literacy Instruction



	Component
	What materials do you use to teach?
	How do you assess?
	What kinds of activities or practice can you use to teach this?
	What resources or other materials do I have?

	Concepts of Print
	Meaningful and functional language, environmental print ,Letter Link ® name labels, library books ,Responsive Classroom® Morning Message and News and Announcements ,Oral reading 
	Concepts of Print Checklist from Teaching Comprehension in Pre- K to K. 
	Modeling of writing for a purpose, developmental name printing. Modeling of reading for a purpose. 
	Eno ® board ,White Board ,writing utensils

	Phonemic Awareness
	High/Scope(R) Letter Links, Lively Letters® 
	Pre and Post Test from Lively Letters® 
	Lively Letters® CD of songs, Lively Letters® resource book 
	Alliteration cards, books. Phonemic awareness games, puzzles, books. 

	Phonics/Spelling
	High/Scope(R) Letter Links, Lively Letters® 
	Pre and Post Test from Lively Letters® 
	Lively Letters® CD of songs, Lively Letters® resource book 
	Games ,puzzles 

	Word Recognition
	Word Wall 
	Student specific - with respect to developmental level. 
	Modeling 
	Environmental Print 

	Reading Strategies
	Guided and Shared Reading modeling
	Concepts of Print Checklist from Teaching Comprehension in Pre- K to K. 
	Modeling 
	Kindergarten Teachers, web sites 

	Fluency
	Modeling of speaking, listening 
	Not applicable to Pre K.
	Modeling 
	SLP consultation 

	Comprehension Strategies
	Teaching Comprehension in PreK to K ( Harcourt Achieve Inc. ) 
	Language Development checklist in Reporting to Parents Skill Set twice a year. 
	Questions to analyze literature and poems. 
	Core Standards 

	Variety of Genres
	Themed and Student interest literature 
	Questions to group or to individual students ,Observation of interest
	
	

	Writing 
	Handwriting without Tears® 
	Name samples three times a year. 
	 Handwriting without Tears® activity book I.e. Mat Man.
	

	Vocabulary Development
	Work Sampling Portfolio language and literacy components 
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Student’s reading level is determined when the passage is read fluently, and his/her total score
is in the Independent Level on the continuum for both Oral Reading Fluency and

Comprehension.

December Proficiency Levels

Not Meeting Progressing Meets Exceeds DRA Ceiling
F&P | DRA | F&P | DRA | F&P | DRA | F&P | DRA
Kindergarten A A 1 B 2 4
1% Grade E 8 F 10 G 12 H 14 18
2" Grade I 16 J 18 K 20 L 24 28
39 Grade L 24 M 28 N 30 0 34 40
4" Grade N 30 0 34 p 38 | QR 40 60
5" Grade 0 34 p 38 QR 40 S-T-U 50 70
6™ Grade P 38 Q-R 40 S-T-U 50 V-W- 60 80
Y

May Proficiency Levels

Not Meeting Progressing Meets Exceeds DRA Ceiling

F&P | DRA | F&P | DRA | F&P | DRA | F&P | DRA
Kindergarten B 2 C 3 D 4 E 8 10
1°* Grade G 12 H 14 I 16 J 18 24
2" Grade K 20 L 24 M 28 N 30 38
3" Grade N 30 0 34 P 38 QR 40 60
4™ Grade 0 34 P 38 QR 40 S-T-U 50 70
5" Grade P 38 QR 40 S-T-U 50 V-W- 60 80

X
6™ Grade Q-R 40 S-T-U 50 V-W- 60 Y 70 80
X

DRA= Developmental Reading Assessment 2, Celebration Press, 2006, K-3 and 4-8.
F&P= Guided Reading: Good First Teaching for All Children, Fountas &Pinnell, Heinemann,

1995.

Guiding Readers and Writers in Grades 3-6, Fountas &Pinnell,

Heinemann, 2000.
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Student’s reading level is determined when the passage is read fluently, and his/her total score 

is in the Independent Level on the continuum for both Oral Reading Fluency and 

Comprehension.   

 

 

December Proficiency Levels 

 

Not Meeting 

 

Progressing 

 

Meets 

 

Exceeds 

 

DRA Ceiling 

 

F&P  DRA  F&P  DRA  F&P  DRA  F&P  DRA 

 

Kindergarten        A  A  1  B  2  4 

1

st

 Grade  E  8  F  10  G  12  H  14  18 

2

nd

 Grade  I  16  J  18  K  20  L  24  28 

3

rd

 Grade 

L  24  M  28  N  30  O  34  40 

4

th

 Grade 

N  30  O  34  P  38  Q-R  40  60 

5

th

 Grade 

O  34  P  38  Q-R  40  S-T-U  50  70 

6

th

 Grade 

P  38  Q-R  40  S-T-U  50  V-W-

Y 

60  80 
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3
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4

th

 Grade 
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5

th
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X 

60  80 

6

th
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X 

60  Y  70  80 

 

 

DRA= Developmental Reading Assessment 2, Celebration Press, 2006, K-3 and  4-8. 

F&P= Guided Reading: Good First Teaching for All Children, Fountas &Pinnell, Heinemann, 

  1995. 

 G uiding Readers and Writers in Grades 3-6, Fountas &Pinnell,                  

  Heinemann, 2000. 
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